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2. LEARNING OUTCOMES 

 

The goals of  the lesson will be accomplished through participation in class 

discussion, work on a couple of assignments, and, most substantively, in a 

substantive, original paper that students will work on all semester.   

In order to: 1) gain an understanding of selective but central concepts in 

defining self, identity and culture; 2) develop expertise in a specific domain of 

interest related to self and identity; 3) explore new theoretical and/or research 

ideas; 4) improve your scholarly writing skills; 5) gain experience reviewing 

papers; and 6) gain experience revising manuscripts and “submitting” them. 

 
COURSE OBJECTIVES 

  

The primary objective of the course is to help students to think through and 

discuss the questions and assumptions set in the course, so to come away 

with an informed opinion about each of them. The discussions will be based on 

readings, but the goal is to synthesize, to gain a meta-understanding of the 

positions and the problems they raise, and to practice, as a group, 

deconstructing and constructing the arguments that underpin these positions 

and problems. 

3. COURSE CONTENT 

The aim of this seminar is to present ideas on how children begin to form the first symbolic processes in dealing 

with images up to the age of late adolescence. As a general background, we suggest that the development of 

iconographic production and understanding arises primarily in the context of the need to communicate and 

maintain closeness with others ("basic connectivity need") and the interactive organization of (a) its tangible 

perceptual and (b) productive process. "I leave a trace / paint". 

We suggest here that inhibiting symbolic development with these social / relational terms helps us to understand 

some of the mechanisms or causes that lead to symbolic development. To a large extent, this last question remains 

open, with most research to date being limited to describing how symbolic development evolves rather than why. 

The seminar is organized as follows: 1. Virtual symbols, like other symbols, are by definition communicative and 

intentional. 

2. Symbols are intentionally created to communicate, so be understood by others. 

3. Their function is purposeful - to capture / understand and ultimately influence the mind (MOVING 

PROCEDURES) of others and to express themselves 

4. Then we outline some relevant models that are proposed and elaborate the consequences that involve and list 

relevant concerns regarding the basic symbolic dimensions contained in the images at a connotative level, mostly 

ignored in multi-modal approaches. 

  

4. TEACHING AND ASSESSMENT METHODS 

TEACHING METHOD Seminar discussion-based course 
USE OF INFORMATION AND 

COMMUNICATION TECHNOLOGIES 
Yes 

 

 

 
COURSE STRUCTURE ACTIVITIES SEMESTER WORKLOAD 

Presentation of the 

core ideas on pictorial 

representations, 

symbolic functions and 

40% 



development, 

expressivity, and the 

double object symbol 

relationship. 

For each substantive 

session of the course, 

several students will be 

asked to come 

prepared with a “seed” 

question that they will 

turn in to prompt 

discussion..  

20% 

Review assignment, 

early in the semester, 

will involve looking at 

an already published 

paper of students 

choice, but related to 

issues of self and 

identity. Students 

should choose a paper 

that seems interesting 

to them and relevant to 

the topic they will use 

in their final essay.   

40% 

  

  

  

  

  

  

TOTAL 100 
 

ASSESSMENT METHOD Participation in the review assignment 30% 

 

Final essay 70% 

 

 In case of essays: 

The paper should fit one of three forms. 1) An 

argument with full literature review, (2) An 

argument with brief literature review and well 

developed proposal for a study, or (3) An analysis 

of archival data with supporting argument and 

literature review.  
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